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Abstract 
This paper discusses the importance of beliefs and attitudes of individual teachers at national level in the context of system 
reforms and the way they converge with the common European education and professional identity proposed in the European 
documents. It argues that the success and the efficiency of systemic reforms in TE depend not only on the tradition of the 
systems to be reformed but also on the readiness and the ability of individuals to identify themselves with the need for reform 
and the values and norms proposed, as beliefs are closely linked to values, views of the world and individuals’ self-perceived 
roles. 
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1. Introduction 
This paper intends to discuss the importance of beliefs and attitudes of individual teachers at national level in 
the context of system reforms and the way they converge with the common European education and professional 
identity proposed in the documents.  
It first gives an account of the transformation at systemic and philosophical level that have been taking place 
since the early 90s in order to help the reader understand the particularities of the national context. It then 
presents briefly the concepts of teacher education and the image of the European teacher promoted in the official 
documents, as we understand it, that act as common guidelines for countries which want to integrate into a 
common European framework. 
* Corresponding author. 
E-mail address: cameliatugui@gmail.com 
Available online at www.sciencedirect.com
13 The Authors. Published by Elsevier B.V. Open access under CC BY-NC-ND license.
ction and/or peer-review under r sponsibility of PSIWORLD 2012
206   Camelia Radulescu and Romita Iucu /  Procedia - Social and Behavioral Sciences  78 ( 2013 )  205 – 209 
The main argument is the importance of beliefs and attitudes of individual educational stakeholders when 
speaking about the implementation of different reforms in the particular national context. It brings evidence from 
the literature that beliefs serve as a guide to thought and behavior and can impede or assist the process of change, 
starting with the understanding and the acceptance process and ending with the implementation action. It 
emphasizes the need for educational research on local reactions to proposed changes informed by national 
educational values and traditions that forms the basis for reforms implementation and may ensure its success. 
2. National context 
The Romanian educational system, as many European ones, is in the process of complying with the 
requirements for a teacher education and development based on the criteria of efficiency, transferability, 
certification and quality assurance (Iucu, 2005). These have shaped the design of national educational policy and 
decision-making (Potolea & Ciolan, 2003).  
The Romanian education has been undergoing a long process of reform that is ongoing since the early 90s. 
The first years of reforms were characterized by general instability and legislative measures that aimed at 
defining the goals, the domains, the forms and the structure of education, and were affecting the practice in 
schools less. Educational policies were rapidly supported by normative acts that teachers found sometimes 
difficult to accept and implement because of the new philosophy and even new terminology introduced, which 
was not always complemented by information, consultancy or training. Top-down decisions were based on 
educational models borrowed from successful systems across Europe, in an attempt to align the Romanian 
education to international standards or comply with funding requirements (Iucu and Pacurari, 2001; Iucu, 2004). 
In order to understand the level of transformation required of both systemic and conceptual structures, here is 
an account of the categories that needed to be considered for reform: 
Table 1. ITE between tradition and reform 
 Traditional approach  Reform approach 
Age/ time in the profession Early training Continuous     training –   adult education  
Level of training Pre-university - University University    –     Post-University 
Institutions Pedagogical high schools and Universities  Universities – specialized university and post-graduate 
institutions  
Professional competence 
profile 
Abilities, Professional habits, 
theoretical/abstract approach  
Professional competences 
Standards, pragmatic approach  
Curriculum Preset, compulsory Flexible, open towards optional subjects and based on 
transferable professional credits  
Training strategies Teaching as lecturing – no interaction  Analysis, synthesis, transfer, problem solving through 
interaction 
Forms of organization Face-to-face, focused on the whole class Individualisation, grouping, interactivity  
Evaluation Academic, written exams Alternative strategies focused on portfolios and 
competence evaluation 
Certification  Simple – record or   certificate Complex - diploma 
Professional mobility Academic approach of mobility Transferable University Credits system to endure 
university and professional mobility  
Motivation Extrinsic  Intrinsic – structured professional interests 
Training trends Behavioral – aptitudinal Reflective and attitudinal  
Specific approach  Teacher training Teacher education 
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Therefore, whilst many reform projects were developed, in practice very few changes affected accustomed 
rules. According to Iucu (2004) until new systems were understood and accepted, teacher education structures 
would continue to function according to old incremented practices and any systematic approach to change would 
fail without a supportive ideatic and affective framework (Ioani, 2007).  
3. European documents on teachers and education  
European documents approach a series of subject areas in relation to teachers and the teacher education 
ranging from developing teachers’ knowledge and skills to making teaching an attractive career choice and 
retaining effective teachers in schools. They start from the premises that the effectiveness of education in general 
depends on the quality of teachers, trainers and other educational staff which is the most important within-school 
factor affecting student performance. For this purpose, increasing the quality and the effectiveness of teacher 
education relates to ensuring that teachers’ initial education, induction and ongoing professional development are 
coordinated, coherent, adequately resourced and quality assured; and to improving the supply, quality and take-
up of in-service teacher education. Moreover, the documents advance a set of competences, quality and training 
that will allow European teacher graduates share common interests and culture and actively take part in higher 
education, thus upgrading their skills throughout their life.  
All documents are provisional and they recognize that the success of the reforms undertaken in countries 
across Europe hinges directly on the motivation and the quality of the training of education and training staff. The 
European teacher is seen as taking three ideal but demanding roles: a real professional, a good European citizen 
and an educated individual (see Table 2). 
‘The success of the reforms undertaken hinges directly on the motivation and the quality of education and 
training staff. Member States should therefore, where necessary, and in accordance with national 
legislation and practices, implement measures to make the teacher/trainer profession more attractive. 
This includes steps to attract the best talents to the profession and to retain them, including through 
attractive working conditions and adequate career structure and development’ (Council of EU, 2004). 
The Romanian teacher education needs to be redefined for compatibility which defines a teacher professional 
development structure based on these criteria. The provisions at European level also refer to guiding educational 
systems towards a set of competences, quality and training – standards of professional development, induction 
programme/ mentorship/ practical training – at the start of one’s teaching career with a focus on a practical 
approach (pedagogical practice) in the curriculum of any TE programme (Iosifescu, 2007). It was affirmed that 
teaching is a profession oriented towards standards of quality for the ITE provided by universities, placed in the 
context of lifelong learning. It was also stated that teaching is a profession oriented towards mobility, in both 
initial and continuous education, and it is based on partnerships at the level of inter and trans-school relations. 
As one can see the provisions for teacher education and the roles that teachers are expected to take are quite 
complex and somehow different for a system incremented in a communist mentality and practice for so many 
years. Therefore any process of change can be expected to be received with resistance. Moreover, working for 
changing the mentality and then accustomed practices of the people is even more difficult. 
4. The importance of beliefs  
Beliefs are propositions that may be consciously or unconsciously held. They are evaluative in that they are 
accepted as true by individuals, and are therefore imbued with emotive commitment. Moreover, they serve as a 
guide to thought and behaviour (Borg, 2001).  
Teachers hold beliefs about themselves as individuals and professionals (Day et al., 2007). Literature brings 
evidence to support the hypothesis that teachers are influenced by their beliefs which are closely linked to their 
values, their views of the world and to their conceptions of their place within it. Beliefs are involved in helping 
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individuals make sense of the world, influencing how new information is perceived and whether it is accepted or 
rejected.  
The autonomy of teachers and emotional aspects of personal and professional change are relevant for the 
reforms in TE (Roberts, 1998). These are inextricably linked to the demands of the social environment in which 
student teachers develop. In other words, although the change process itself takes place at individual level by 
means of constructing on input, one also needs to consider the social dimensions of experience and change and 
the adoption of a different role by teachers.  
Table 2. The roles of the European teacher 
The Professional Teacher The European Citizen The Educated Individual 
 Possesses the knowledge, attitude and 
resources that he/she requires to be 
effective 
 Is a learning facilitator, able to give 
structure to the knowledge acquired 
by young people from other sources, 
which are sometimes more up-to-date 
than the teachers' own 
 Gives thought to what he/she is doing  
 Is able to assess the contexts in which 
his/her work takes place, to define the 
required strategies and to evaluate the 
results 
 Has cognitive abilities, 
teaching/educational training and the 
ability to work as part of a team 
 Has knowledge of educational 
methods 
 Works with others Imparts knowledge 
 Is capable of adjusting to the evolving 
needs of learners in a world of rapid 
social, cultural, economic and 
technological change 
 Functions as a  tutor, guiding learners 
on their individual pathway to 
knowledge 
 Enables people to identify and 
develop their talents and to fulfil their 
potential for personal growth and 
well-being 
 Assumes ever greater responsibility 
for the content, organisation and 
monitoring of the learning process 
 Possesses specialist knowledge of 
their subjects, as well as the 
pedagogical skills 
 Has access to effective early career 
support programmes at the start of 
their career, 
 Has access to adequate mentoring 
support throughout his/her career 
 Participates in the development of the 
school or training centre  
 Interacts with children and young people in a society in 
which family structure has changed radically and now takes 
new shapes and forms. 
 Demonstrates new skills, especially that of dealing with the 
parental responsibility chosen by each family 
 Creates social cohesion. 
 Interacts with other social stakeholders, in particular 
families, 
 Has the ability to instil the desire to learn in other people,  
 Has the ability to lead activities and group dynamics, which 
can prevent and defuse latent social conflict. 
 Has a sociological understanding of the different population 
groups in Europe 
 Works with and in society 
 Helps people acquire the complex range of knowledge, skills 
and key competences that they will need as citizens 
throughout their personal, social and professional lives. 
 Has the ability to meet the challenges of increasing social 
and cultural diversity in the classroom, which is crucial for 
the development of more equitable education systems and 
for progress towards providing equal opportunities for all. 
 Creates a safe and attractive school environment which is 
based on mutual respect and cooperation, 
 Teaches effectively in heterogeneous classes of pupils from 
diverse social and cultural backgrounds and with a wide 
range of abilities and needs 
 Works in close collaboration with colleagues, parents and  
the wider community, 
 Offers a proper education to all their pupils, creates a 
climate in which all can live together, and reduce violent 
behaviour 
 Feels they belong to a respected and valued profession, 
given that a large part of professional identity depends on 
society's perceived view 
 Plays important social and developmental roles that extend 
beyond traditional subject boundaries, and can perform an 
important function as role models 
 Is a model as regards the mastery of his or her own language 
 Has the requisite knowledge of citizens’ rights and 
obligations and of the Union and can analyse and critically 
assess topical political and social situations and processes 
 Holds a qualification from a higher 
education institution which strikes a 
suitable balance between research-
based studies and teaching practice 
 Holds academic knowledge 
 Works with knowledge, technology 
and information 
 Makes use of ICT in their various 
tasks, as well as in his/her own 
continuing professional development 
 Reflects on their own learning 
requirements in the context of their 
particular school environment 
 Takes greater responsibility for 
his/her own lifelong learning as a 
means of updating and developing 
his/her own knowledge and skills 
 Assumes ever greater responsibility 
for his/her own personal career-long 
professional development. 
 Reviews his/her learning needs and 
acquires new knowledge, skills and 
competence through formal, informal 
and non-formal learning, including 
exchanges and placements abroad. 
 Develops new knowledge and is 
innovative through engagement in 
reflective practice and research 
 Is an autonomous learners in his/her 
own career-long professional 
development. 
 Has certificated competence in at 
least one foreign language 
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5. Discussion 
It is not surprising that a process of change, especially one that affects a whole system of educational practices 
and philosophies, has encountered difficulties and sometimes even failure (Ghaye, 2005; Ferreira et al., 2007). A 
deep change approach in reforms involves altering underlying assumptions, goals and beliefs that underpin the 
existing ideology, and in effect should be the actual focus of the reform. It is the ”voices” of those affected by the 
reform that should inform any change agenda. ‘The Quality Reform starts with the Reform of Teachers’ 
Mentality’ (Ivan, 2007).We believe that research which focuses on the way change is conceptualised at an 
individual level can lead to the most appropriate strategies to manage and implement the educational reforms 
successfully.  Thus, there is an identified need to articulate the change agenda according to research in the field of 
education (Iucu and Panisoara, 2000; Iucu, 2005). 
As in any reform process, change is implemented by people and change affects people in the system. In this 
context, essential questions such as ‘What is professional development for teachers in Romania?’ or ‘What 
factors promote their professional development?’ need to be answered.  The lack of significant results in 
implementing the reforms in education, in spite of the existing legislative framework, seem to indicate that the 
need for a change agenda has not been generally recognised, despite the fact that the implementers of these 
reforms in practice namely, the teachers, are able to understand the reform goals. I believe that understanding the 
way teachers think about these changes, the way they are able to adapt to them, could inform reformers on the 
best way to approach implementation. 
Development, of any kind, depends mainly on an individual’s ability to understand the changing processes one 
goes through. Therefore, I consider it important to conceptualise professional development in relation to the 
changing processes it involves.  In this respect, I consider that research addressing issues of how student teachers 
perceived  the teacher education they experience, as responding to their needs as competent professionals, is 
relevant for the reform of teacher education. An in-depth analysis of their perceptions of the training, could offer 
important insights into the learning strategies they apply and what they consider useful for their future 
professional development. A clear understanding of the trainees or teachers’ needs could also assist further 
design of alternatives for the existing courses at a time of change and reformation. 
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